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ABSTRACT

The KSSR curriculum system introduced by Malaysia's ministry of education
is demanding teachers to build pupils who will have the ability to carry out the
learning process independently. To build pupils with the ability to learn
independently, the pre-class assignment is an implementation needed to give
the learning autonomy back to pupils. However, some of the teachers do not
like students to do any pre-class assignment because they are afraid that
students who have already obtained a certain level of understanding towards
the learning materials would feel boring and show the signs of being not
interested to listen during the in-class learning process. Thus, this study aims
to study the effect of pre-class assignments in enhancing the Chinese language
reading comprehension mastery level of pupils from Chinese national-type
schools in order to convince more educators to start practicing the use of pre-
class assignments. A group of 260 pupils from eight different schools in Kuala
Lumpur was involved in this study. A quantitative approach was used in this
study and tests were developed and used in this study. The result of this study
showed that the implementation of pre-class assignments was effective in
helping pupils to master Chinese language reading comprehension. The
finding of this research showed that the pupils' performance in Chinese
language reading comprehension was not affected by the language used at
home and prior exposure of pupils towards pre-class assignments.

Keywords: Pre-class assignment, Chinese language reading comprehension, Languages
used at home, Prior exposure to pre-class assignment
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INTRODUCTION

According to Ibrahim et al. (2011), the Malaysian multiracial society can be illustrated
through the existence of the three main ethnics namely Chinese, Malays, and Indians. As
children born in Malaysia, the Malaysian young citizens are always taken as having the
ability and being competent in using various types of languages in their daily
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communication by giving meaning to those different types of languages used. However, the
truth is the multilingual environment of Malaysia has caused Malaysians, especially children
to experience difficulties in practicing all the languages learned fluently.

STATEMENT OF PROBLEM

In the 21st century which is a century that is filled with various kinds of information, our
country is changing our curriculum system to ensure Malaysian students are not being left
behind. In conjunction with the curriculum changes, our ministry of education had
introduced the Standard Curriculum Primary School (KSSR) that listed all the characteristics
of students that our new curriculum system aimed to implement in students. One of the
characteristics that Malaysian students should have is the curiosity towards knowledge. To
produce learners with the ability to carry out the learning process with their effort, pre-class
assignments should be given to students before their classes, giving them the chance to carry
out the reading activities, subsequently generate thoughts about the reading materials, and
relating the information obtained through those assignments with syllabuses taught before.
Pre-class assignments promote pupils' before class preparations by designing activities that
encourage the learners to watch videos, carry out thinking activities related to their learning
materials and complete the exercises given by teachers independently (Huang et al., 2014).
Critical thinking and self-learning are encouraged when learners are working to complete
the pre-class assignments. Meanwhile, teachers' role and responsibilities in the teaching and
learning process is reduced from being the source of knowledge to more of an advisor.

However, there are still many teachers who are being resistant to changes as they are not
being paid more or given any rewards even when they are committing their own time and
money to work extra in the process of adapting the curriculum changes introduced by the
country (Sulaiman et al., 2015). Besides, Wu (2017) stated that some of the teachers do not
like students to do any pre-class assignment because they are afraid that students who
have already obtained a certain level of understanding towards the learning materials
would feel boring and show the signs of being not interested to listen during the in-class
learning process. Due to the teachers' resistance towards changes, the effort to change the
teaching approach from a teacher-centered approach to a student-centered approach is
having a hard time to be made possible in Malaysia. According to Yunus and Arshad
(2015), the 'spoon-feeding' teaching approach in Malaysia has caused the Malaysian
learners to have strong dependence toward their teachers, causing them to be incapable to
think independently and critically resulting in low creativity, inhibiting their real potential
and self-confidence. Due to the unwillingness of the teachers in Malaysia to abandon the
teacher-centered approach, the implementation of pre-class assignments to would enable
learners to learn independently is facing a lot of problems and difficulties to take place in
Malaysia.

According to Ettekal and Mahoney (2017), the ecological system theory had acknowledged the
effect of the various types of the environment surrounding an individual towards the
individual's academic achievement. As many researchers around the world have researched
and proved that there are so many factors that will give an effect on the academic achievement
of a particular learner, some educators who were being resistant to the implementation of pre-
class assignment might claim that the improvement in learners' reading comprehension
performance was due to other affecting factors instead. Hence, the pre-class assignments are
still not widely used in Malaysia even after being proved to be effective in improving learners'
reading comprehension performance in other countries and contexts.
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In conclusion, there are still many problems in the educational field in Malaysia that is
discouraging the improvement of the learners' reading comprehension performance.
Besides, the implementation of pre-class assignments as a solution for improving learners'
reading comprehension performance has been facing hardship to be carried out
successfully in Malaysia. Hence, research about the importance of the pre-class assignment
that includes all the background factors affecting the reading comprehension performance
of the learners is very important to make Malaysia educators realize the essentiality of the
pre-class assignments and even encourages the further researchers about it. Therefore, this
study aims to study the below research questions:

e  What is the pupils' mastery level in Chinese language comprehension?

e Is there any significant difference between the pupils in Chinese national-type
schools with prior exposure to pre-class assignments and without?

e Is there a significant difference in pre-class assignment test performance between the
pupils of the different languages used at home?

METHODOLOGY

The research methodology applied in this study is a survey which involved test in the
process of collecting information. The researcher used the quantitative to identify the
effects of the pre-class assignments in helping the Chinese-medium school pupils in
improving their mastery in the Chinese language.

Population and Respondents of the Study

The year four pupils are the group of pupils that just entered the upper primary and are
facing problems in understanding the long text in the textbook. Hence, the year four
pupils from Chinese national-type schools are being chosen as the respondents of the
study by the researcher.

Table 1 shows the population distribution of the study by listing out the number of pupils
in each school.

Table 1: Population of the Study

Zone School | Number of pupils in year four | Number of respondent
Bangsar Al 150 26
A2 210 36
A3 340 43
A4 150 25
Bl 210 30
Pudu B2 240 33
B3 340 33
B4 360 34
Total 2000 260

Bangsar and Pudu were chosen because they are the zone with the most number of schools.
School in the Bangsar zone has already implemented the pre-class assignments for years.
However, the pupils in the Pudu zone did not receive the implementation within their four
years of primary school life. Therefore, the researcher chose four schools from the Bangsar
and Pudu zone to be the sample of the research. All of the four schools chosen are a school
with similar results, pupils' family background, and learning environment. After that, the
researcher applied random sampling methods to choose respondents from each school.
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Instruments of Study

The type of instrument used in the study was the test. In the research, a test was being
conducted by the researcher after the pupils complete the in-class learning session for each
of the chapters. The test was conducted to determine the mastery of the pupils toward the
text in the textbook after having a pre-class assignment before learning. The test contained
five objective questions and five subjective questions. All the questions were designed to
measure the comprehension performance of the pupils. The tests given by the researcher
to the pupils were validated by the lecturer in teachers' training college and trained
Standard Curricular trainer of Kuala Lumpur.

In this study, the researcher conducted a pilot test on a group of 40 pupils to examine the
internal consistency of the instrument designed. Singh (2017) describes internal
consistency as an aspect of reliability related to the consistency of the questions, which
enables the researcher to gather similar feedback from similar questions.

The outcome of the pilot test was being analyzed. Based on Vegada et al. (2014), tests'
reliability coefficient (r) was categorized: Magnificent (0.9 < r), Exceptional (0.8 - 0.9),
Acceptable (0.7 — 0.8), Poor (0.6 — 0.7), Required amendment (0.5 — 0.6) and Problematic
(0.5 > r). The researcher obtains a reliability coefficient of 0.82 through the pilot test and
based on the reading stated by Vegada et al. (2014), a reliability coefficient of 0.82 is within
the exceptional range, proving the high reliability of the test.

Profile of Respondents

Table 2 showed the distribution of the respondents in the research based on gender and
language used at home. The 260 pupils were built up from 130 male pupils and 130 female
pupils. Based on table 2, there is more than half of the respondents (67.3%) use the Chinese
language at home. The English language is the language with the second higher using rate
for home language, occupied 28.5% of the respondents. The least language used by pupils
was others, which only have 4.2% of the respondents. Since the research was conducted in
the Chinese national-type school, it is reasonable for the majority of the respondents to
have the Chinese language as the main language used at home.

Table 2: Respondents’ Demographic Information

Respondents’ Category Bangsar Zone (%) | Pudu Zone (%) Z (%)
Profile n =129 n =155 N =284
Gender Male 65(25) 65(25) 130(50)
Female 65(25) 65(25) 130(50)
Language Used at | Chinese 79 (30.4) 96 (36.9) 175 (67.3)
Home English 42 (16.2) 32 (12.3) 74 (28.5)
Other 9 (3.5) 2(0.8) 11 4.2)
FINDINGS

Research Question 1
What is the pupils’ mastery level in Chinese language comprehension?

The mastery level of the pupils in the Chinese Language that were focused on the reading
comprehension were being divided into four categories, which are "Targets", "Advanced",
"Proficient", "Basic" and "Below Basic". The target of the researcher is for pupils to achieve
all 7 objective questions and all 3 subjective questions correctly (9% - 10%). The
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"Advanced" mastery level referred to pupils that can achieve 5 to 6 objective questions and
2 subjective questions correctly (7% - 8%). Besides, the "Proficient" level is being referred to
pupils that achieved 4 to 5 objective questions and 1 subjective question correctly (5% -
6%). "Basic" referred to pupils that answered 3 to 4 objective questions and 0 subjective
questions correctly (3% - 4%). Lastly, "Below Basic" referred to pupils that answered 0 to 1
objective questions and none of the subjective questions correctly (0% - 2%).

After every text comprehension class, the respondents were given one comprehension test.
Hence, the respondents in this research had sat for a total of three tests. Table 3 showed
the Chinese language mastery level of the respondents.

Table 3: Respondents’ Chinese language Mastery Level

Zone Level Mark Test 1 Test 2 Test 3
Range (%) Frequency Frequency Frequency
(%) (%) (%)

Bangsar (%) Target 9-10 2 (1.6) 11 (8.5) 49 (37.7)
n =130 Advanced 7-8 28 (21.5) 41 (31.5) 43 (33.1)
Proficient 5-6 45 (34.6) 39 (30.0) 22 (16.9)

Basic 3-4 40 (30.8) 32 (24.6) 11 (8.5)

Below Basic 0-2 15 (11.5) 7 (5.4) 5 (3.8)
Pudu (%) Target 9-10 14 (10.8) 16 (12.3) 40 (30.8)
n =130 Advanced 7-8 30 (23.0) 41 (31.5) 45 (34.6)
Proficient 5-6 39 (30.0) 40 (30.8) 34 (26.2)

Basic 3-4 27 (20.8) 22 (16.9) 9 (6.9)

Below Basic 0-2 20(15.4) 11 (8.5) 2 (L.5)
X (%) Target 9-10 16 (6.1) 27 (10.4) 89 (34.2)
N =260 Advanced 7-8 58 (22.3) 82 (31.5) 88 (33.9)
Proficient 5-6 84 (32.3) 79 (30.4) 56 (21.5)

Basic 3-4 67 (25.8) 54 (20.8) 20 (7.7)

Below Basic 0-2 35 (13.5) 18 (6.9) 7(2.7)

Pupils in Bangsar zone are the pupils who had been very familiar with the pre-class
assignment as pre-class assignments are the common assignment given to them before
comprehension class in normal learning activities.

Based on Table 3, the frequency of the pupils who scored the "Target" level increased from
only 2 (1.6%) pupils in Test 1 to 11 (8.5%) pupils in Test 2 and ended with a high frequency
of 49 (37.7%) pupils achieving "Target" level in Test 3. Besides, the number of pupils who
achieved the Chinese language mastery level of "Advanced" has also experienced some
increase since the first test. In Test 1, there were 30 (23.0%) pupils obtain "Advanced". The
number of pupils who achieved the "Advanced" level increased to 41 (31.5%) in Test 2 and
the number of pupils who obtained this level increased to 43 (33.1%) at the end of the
research. These two highest mastery levels in the Chinese language had both experienced
increases throughout the research.

The pupils in the Pudu zone experienced the same situation. There were only 14 (10.8%)
pupils achieved the "Target" level in the first test. However, there were 40 (30.8%) pupils
managed to achieve the "Target" level at the end of the research. "Advanced" level in the
Pudu zone experienced the same increase too. In Test 1, there were only 30 (23.1%) pupils
who achieved "Advanced". At the end of the research, the number of pupils achieved the
"Advanced" level increased to 45 (34.6%) pupils.
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Graph of Pupils’' Chinese Language Reading Comeprehension Score in Test 1
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Figure 1: Histogram of Pupils’ Reading Comprehension Performance in Test 1

To answer the research question about the mastery level of pupils' Chinese language
comprehension the researcher produced a histogram. Based on the histogram, the
distributions of the score of the 260 respondents are roughly symmetric. The scores with
the most scorers in test lwas 5 marks. Besides, most pupils score around 5 marks making
most scores fall in the middle of the distribution. Among the 260 respondents in the
research, the highest score of the respondents was 10 marks and the lowest score of the
respondents was 0 marks.

Graph of Pupils' Chinese Language Reading Comeprehension Score in Test2
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Figure 2: Histogram of Pupils” Reading Comprehension Performance in Test 2

According to Figure 2, the distribution of the score of the 260 respondents in test 2 was still
roughly symmetric. In test 2, the score with the most scorers were 8. The average score of
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the 260 respondents improved to 6 marks in test 2 but most of the scores still fall in the
middle of the distribution. In test 2, the lowest score of the respondents improve to 1 and
the maximum score of the respondents remain as 10.

Graph of Pupils' Chinese Language Reading Comeprehension Score in Test 3
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Figure 3: Histogram of Pupils” Reading Comprehension Performance in Test 3

Based on Figure 3, the distribution of the score of the 260 respondents in test 3changed and
became slightly skewed to the left or negatively skewed. The score with the most scorers
in test 3 remains as 8. However, the average score of the respondents improves to7 marks,
making most of the scores fall at the right side of the distribution. In test 3, the lowest score
of the respondents remain as 1 and the maximum score of the respondents remain as 10.

According to the mean score of the respondents in the research, the mastery level of the
pupils in Chinese language comprehension has improved from Proficient level in test 1
(5%) and test 2 (6%) to Advanced level (7%) in test 3. In conclusion, the mastery level of
the pupils in Chinese language comprehension has improved throughout the research.

Table 4: Chinese Language Reading Comprehension Mastery of the Pupils

Test 1 (10%) Test 2 (10%) Test 3 (10%)
Bangsar | Pudu | Bangsar | Pudu | Bangsar | Pudu
Mean 4.87 5.22 5.80 5.97 7.45 7.29
Standard Deviation 2.05 2.55 2.09 2.22 2.14 1.93
Minimum .00 0.00 1.00 1.00 1.00 2.00
Maximum 10.00 10.00 10.00 10.00 10.00 10.00

Besides, the researcher had analyzed the Chinese language reading comprehension
mastery of the pupils using percentage, mean and standard deviation to answer the
research question of identifying the difference between the pupils in Chinese national-type
schools with the implementation of pre-class assignment and without. The researcher had
produced Table 4 to compare the performance of the respondents from Bangsar and Pudu
zone in the three tests that were carried out throughout the research.
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The mean, standard deviation, minimum value, and maximum value of the respondents'
Chinese language reading comprehension mastery were presented in Table 4. In the first
test, the pupils in the Pudu zone that were newly introduced to pre-class assignments
have better performance (M=5.22, SD=2.55) compare to pupils in the Bangsar zone (M=
4.87, SD=2.05). The pupils in the Pudu zone continued to perform better (M=5.97, SD=2.22)
than pupils in the Bangsar zone (M=5.80, SD=2.09) in the second test. However, the pupils
in the Bangsar zone managed to score better (M=7.45, SD=2.14) than pupils in the Pudu
zone (M=7.29, SD=1.93) in the last test.

Research Question 2

Is there any significant difference between the pupils in Chinese national-type schools
with prior exposure of pre-class assignments and without?

To answer the research question, the researcher had conducted an independent-sample t-test
at an alpha level of .05. The result of the independent-sample t-test is shown in Table 5.

Table 5: Independent-Sample T-Test of Pupils” Chinese Language Mastery Level between
Locations

Test1 Test 2 Test 3
Area | N |M |SD |t-value | p N |M |SD |t-value| p N |M |SD |t-value | P
Bangsar|130 |4.9 |2.1 | -1.232 130 (5.8 | 2.1 | -0.634 130 |7.5 (2.1
Pudu (130 (5.2 |25 0.219 130 (6.0 2.2 0.527 13017.3 1.9 0.639 10.523

According to Table 5, the results of the independent-sample t-test performed showed that
in test one (t=-1.232, p=0.219), test two (t=-0.634, p=0.527) and test three (t=0.639, p=0.523),
p > 0.001 is greater than the significance level o = 0.05 that was chosen by the researcher.
Thus, the researcher accepts the null hypothesis that "there is no significant difference
between the pupils in Chinese national-Type School with prior exposure of pre-class
assignment and without".

Research Question 3

Is there a significant difference in post-pre-class assignment test performance between the
pupils of the different languages used at home?

The researcher performed an independent t-test to answer research question five. The
result of the independent t-test was shown in Table 6.

Table 6: Independent-Sample T-Test of Pupils” Chinese Language Mastery Level between
different Languages used at Home

Test1 Test 2 Test 3
Language| N | M |SD |t-value | p N |M |SD |t-value | p N |M |SD |t-value | P
Chinese [175 (5.2 |2.4 17516.0 |2.2 175 (74 2.1
English
and other| 85 (4.7 |2.2 154010123 85 |5.7 (2.1 0-89310.573 85 173121 0-560 10.576
languages

According to result shown in Table 6, the independent-sample t-test performed showed that in
test one (t=1.540, p=0.123), test two (t=0.893, p=0.373) and test three (t=0.56, p=0.576), p > 0.001 is
greater than the significance level a = 0.05 that was chosen by the researcher. Thus, the researcher
accepted null hypothesis two that "there was no significant difference in post-pre-class
assignment test performance between the pupils of the different language used at home".
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DIsScusSION AND RECOMMENDATIONS

The pupils' Chinese language reading comprehension mastery level has experienced
improvement throughout the process of the research. The improvement of the 260 respondents
from Bangsar and Pudu zone can be seen clearly through the mean score scored by the pupils.
This research has proved that pre-class assignment has a positive effect in helping learners to
have better mastery level in Chinese language reading comprehension. This finding of the
research was consistent with the findings of various past studies (Azizifar et al., 2015; Haque,
2010; Gouia and Gunn, 2016; Stang et al., 2016; Kuo, 2016; Kung, 2016; Miller et al., 2018; Jensen
et al.,, 2018) in proving pre-class assignment was a useful implementation that helped learners
to get more out of the learning process.

According to Schema Theory (Carell, 1984), prior knowledge is very important in making
text meaningful and making it possible for learners to have a deeper comprehension level
towards the text. Michaelsen et al. (2002) stated that when learners are completing the pre-
class assignments, they were taking the responsibility to learn and develop a lower level of
cognition. Hence by completing the pre-class assignment, learners will be able to
comprehend a particular text better as they take their existing knowledge along during the
comprehension process (Adam and Collin, 1977; Langer, 1984). However, the reading
comprehension mastery level of pupils in both Bangsar and Pudu zone in test one, test two
and test three did not show a significant difference. This result indicates that the pupils'
reading comprehension mastery level is not affected by the prior exposure of the learners
towards pre-class assignments.

In conjunction with the result of the research, previous pre-class assignment researches
that involved long term implementation (He, 2016; Stang et al., 2016; Kung, 2016; Kuo,
2016; Miller et al., 2018) and short term implementation (Leonard et al., 2012; Azizifar et
al., 2015; Haque, 2010; Gouia and Gunn, 2016) of pre-class assignment on learners with no
prior exposure to pre-class assignment all showed a positive result. Hence, the pre-class
assignment is strongly proven to have no relation with whether the learners have prior
exposure to pre-class assignments or not. Among the 260 respondents in this research,
there was a different language used at home. However, the result of this study shows that
there were no significant differences in Chinese language reading comprehension mastery
level between pupils with different languages used at home. The finding of this research is
in line with the multicultural context in Malaysia. In 2015, China Press (November 17,
2015) reported a year six Malay pupil has achieved a good performance of 6A1B in UPSR.
Besides, Oriental Daily (December 19, 2016) also reported about Malay twin sisters from
Alor Star who also proved their high Chinese language mastery level by scoring A in their
PT3 exam. These news reports have proved that language used at home is not the reason
for pupils to be unable to have high Chinese language mastery level.

These cases are strongly supported by Suryantari (2018) it is commonly believed that
children have a better performance when it comes to second language learning because
these young learners can learn a second language more easily and in a shorter time.
Hence, as long as the Chinese reading comprehension mastery level of the pupils in
Chinese national-type schools are given more attention, the pupils will be able to have a
good mastery level without influence by the different language used at home.

According to Seman et al. (2017), the performance of Malaysian learners in higher-order
thinking skills (HOTS) is very weak. As reading comprehension is an activity that requires
learners to have the critical thinking, reasoning, creative thinking, and innovation,
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educators need to start developing the learners' thinking skills through improving the
learners' reading comprehension performance. Based on the finding of the research, the
pre-class assignments are proven to be able to help in improving the learners' reading
comprehension performance. Hence, the researcher strongly suggests the pre-class
assignments to be implemented in all of the primary schools in Malaysia.

There were numbers of educators in Malaysia who were being resistant towards the
implementation of the pre-class assignment as they were worried that learners would feel
boring during the in-class learning process after they obtained a certain level of understanding
towards the learning materials through pre-class assignments (Wu, 2017). However, it was
proven by the finding of the research that the pre-class assignments will not cause the pupils to
feel bored about the learning materials. Oppositely, it was proved that pupils were able to have
a better level of understanding of the passage after they completed the pre-class assignments.
Hence, the result of the research conducted showed that there was no reason for the pre-class
assignments to be not implemented in the reading class.

According to Derakhshan and Karimi (2015), different languages used at home by learners
did harm second language learning. However, the finding in this research had proved that
learners with different languages used at home will have the ability to have a higher
Chinese language reading comprehension mastery level as long as the pre-class
assignments are implemented. Thus, having different languages used at home should not
be the reason for pupils to not learn the Chinese language or even not studying in a
Chinese national-type school. The result of this research has brightened up the learning of
Chinese language for pupils with different home languages as it was proven through this
research that the pupils will be able to master Chinese language reading comprehension
well as long as they were learning with the help of the pre-class assignments.

In Skinner's (1953) theory of behaviorism, positive reinforcement is relying on the rule that
the rapidity of a certain response or actions rises as it was given stimulus with positive
rewards. In conjunction, the desired behavior will then increase because of the positive
reward followed by it (Budiman, 2017). Generally, pupils love having a special status as
the person who is having the best performance in the class with a special reward that all
the other pupils do not have the chance to enjoy. Hence, verbal compliments, special
homework exception, little gifts were used as stimulus in this research has shown good
effect as all the 260 respondents completed all the pre-class assignments given.

Skinner's theory of behaviorism (1953) emphasizes the use of positive reinforcement that
would enable the pupils to complete the task given. Based on the result of this research,
even when some of the pupils responded that their perception towards pre-class
assignment was not all positive, they still completed all the pre-class assignments assigned
by the researcher as positive reinforcement will be given if they do so. Hence, the blending
of Skinner's theory of behaviorism (1953) with pre-class assignment in Malaysia Chinese
national-type school context was proven to be effective through this research.

Besides Skinner's theory of behaviorism (1958), the implementation of the pre-class
assignment was conducted using Carrell's schema theory (1984) as a guideline. Carrell and
Eisterhold (1983) had stated that a text will not bring any meaning by itself but the readers
will have to carry forward their previous schemata from their memory to make sense out
of the text. Hence, the schema theory is a theory that highlights that prior knowledge is
very important in making the text meaningful and making it possible for the readers to
have a deeper comprehension of the text read.
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In this research, the pre-class assignment acted as the instrument that helped the 260
pupils in Chinese national-type schools to build their prior knowledge. Pre-class
assignments including pre-class video, pre-class reading, and pre-class reading guides
were assigned to pupils. These assignments helped the pupils to build the linguistic
schema, content schema, and formal schema that acted as the connecting bridge to enable
pupils to comprehend the text better. Based on the finding of the research, the pre-class
assignments have a positive effect on helping pupils in Chinese national-type schools to
build useful schema and caused them to have higher Chinese language reading
comprehension mastery levels. Thus, pre-class assignment as an instrument to build
schema based on the schema theory (Carrell, 1984) was proven to be effective in the
Chinese national-type school in the Malaysian context. In conclusion, this research has
proved that the implementation of pre-class assignments using Carrell's schema theory
with the support of Skinner's theory of behaviorism (1953) was effective in helping pupils
in Malaysia Chinese national-type school context to have a higher level of mastery level in
Chinese language reading comprehension.

CONCLUSION

As a conclusion, the implementation of pre-class assignments was effective in helping
pupils to master Chinese language reading comprehension. Besides that, the positive effect
of the pre-class assignments was not affected by whether the pupils had prior exposure
towards the use of pre-class assignments. In addition, the positive effect of the pre-class
assignment was not affected by the type of languages used at home by the pupils.
Therefore, the pre-class assignment should be implemented to help pupils in mastering
Chinese language reading comprehension.
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